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FOREWORDN

Al

} )
/ -

~+ A primary goal .of Cahforma public schools is{to provide equal
_ opportunity for all pupils to tecome proficient in the basic skills and

knowledgeable in the basic subjects. In our efforts to achieve this
goal, we must provide programs that are of sufficient scopt and
depth-to permit each child to learn at his or her own rate and te the
“fallMevel of his or her ability. -

Gifted pupils, as a group, have unique educational needs, many of

" which we can meet only by providing for a high degree of flexibility

in their educational programs. Several years agb the Department of *
Education directed and coordipated a federally funded projéct for
the development of curriculum matenzﬂs of the type needed for such
programs. The 1972 edition of “this pubhcatlon was a product of -
'those efforts. I am pleased that the Department now, has the
, opportunity to help further the educationa opportunmes for the
glfted by publishing this- 1977 edition,- Tedching Gifted Students
Social Sciences in Grades Seven Through Nifde. I am confident that
this updated publication will prove ,to as valuable as its
predecessor in our efforts to help glf}(d children realize their full
potential.

Superintendent of*Pubhc Instruction

.
- ’
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PREFACE

¢ This publication, which )u\as planned and completed originally jn,
1972 as part Qf a project under provisions of the Elementary and
Secondary Education Act, Title V, was updated this year as part of a
Public Law 93-380, Section 404, project, “Development of Teaching
Competencies—Gifted and Talefited.” It is intgnded for use by
teachers, .consultants, and admMistratgrs involved.in programs for

students whase mentdl ability places them in the top 2 percent of all _
. .~ boys and girls. - . .
The 1972 edition of this"publicatibn was written by Robert S.
Miles, Long Beach Unified School District. He prepared it undeér the
direction of Mary N. Meeker and James F. Magary of the University

of Somnthern California. The publication was updated by Gordon

v

plements the material contained here.

Turner, Pasadena Unified School Dist ct, under the direction of Paul
D. Plowman, Consultant, Giftéd and Talented- Education, California
State Department of Education; and Diréctor of the project,
“Development of Teaching Competencies—Gifted and Talented.”
The readers of this publication should refer to another important
publication of the Department of Education—Principles, Objectives,
" and Curricula for Programs in the Education of Mentally Gifted
Minors  Kindergarten Throligh ‘Grade Twelve. That document com-

1
1 »

) Program Manager of the
for Secondary Education Gifted and Talented *
Programs Edueation Management .
. Team
. v ,
. ¢
p .

DAVIS W. CAMPBELL
Deputy Superintendent
[or_ Programs ‘

REX C FORTUNE ‘
Associate Superintendent

. &
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Assistant Superintendent,
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' Ch%’pter 1.
s ’ . L] » _‘ ‘ . v

Overview of Instruction

in the Social Sciences

¢ . -

’
1]

No Subject area lends itself more to the education of mentally
gifted minors than does the study of the.social sciences. Webster’s
Third New International Dictionary defines social science as (1) “the -
branches of science that deal with the institutions and functioning of
human society and with the interpersonal relationships of individudls
as members of society” ;nd (2) “a science (as economics or political
science) dealing with a particular phase or aspect of human society.”

Donald 'Popham describes the social sciences as follows:

“The social sciences may be described as those organized bodies of .
knowledge built up from the formal, scholarly, and advanced, studies that deal
with human béings and, their interrelationships. These-sgiences are concerned
withy the detailed, sy’Stematxc and_theoretical S‘ﬁ1dy of human relationships.
They provide a pergpective within which these relatlonshlps may ° “be
described, classnﬁefe d explained. .

w- Cultural anthropology is the study of the customs, folklore social

R actmtles and organizatjons resultmg from fnan’s reaction to his environ-
. ment. Socnology is. the study of the forms, institutions, and fugctions of .
human gr0ups

-

Psychology, Socnology, and Anthropology

Another subject that falls within the discipline of the social
* sciences is psychology A behavioral science straddling the disciplines
of the natural sciences and the social sciences, psychology is usually ,
defined as “‘the study of human-behavior.”

The junior high sghdol can provide a basxs for enriching the social
‘science curriculum for the gifted by drawing from psychology, -
sociology, and anthropology. These disciplines and "the overlap
between them establish thé.subject matter that myakes up the course

»© of study; it is often difficult, however, to deternfine where one’ends
and the other begins. Each segment has its own exclusive body of
. knowledge, but for the gifted at this level, the botindary lines are
. erased. . ! . .

- . 4 .

lTeaclml,_cf Glftzd Students Social Sc:ences in Grades Ten Through Twelve. Prepared by '
Donaid F. Popham Sacramerrto Caht'omm State Department of Education, 1971.

-
.
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Parameters of the Sécfa[ Sciences

If individuals are to undésstand \ﬁhere they fit into the scheme of
things and if. they .are to build a hierarchy of values for’ themselve
« - and for the world in which they must exist, they nead a backgrQun
of understanding and a basjs for making ‘comparisons so that&%ey
-€3n make ethical judgments. With the gifted, even in a junior high
school situation, an opportuhityexists to accompligh, to a limited
extent, both of these objectives. :

/
Phenix Hierarchy .

This publication presents subject matter that can .be divided ihto
separate sections for the seventh, eighth, and ninth grade§, the
organization used for parameters i$ taken from Phenix’s hierarchy.?
Seventh grade shotild®have most emphdsis on psychology (Who am
[7), lesmemphasis on sociology (What is sosiety?), and leAst empbhasis
on anthropology (Where Have we been and where ,are we now?). In
the eighth grade the emphasis should shift to sociology, with

* psychology and anthropology taking lesser’ roles. And in the ninth
grade, anthropology, shauld take the spotlight, with sociology being "
. second in importance and psychology last. e .

" Importance quoo:i Conduct _ .

Much more goes on in the.classroom than meets the eye of the

casual visitpr. The student must master subject matter, but ke or sHe

-~ “must also be punctual} cooperative, reliable, accurate, and neat.

: These and a host of other virtues that support harmonious

relationships must, be pratticed by the successful student. The

science teacHers who say that science is the least important thing

v they teach are being realistic., They know from experience that group
endeavor is$uccessful if behavior traits are adequately developed.

- Goals in the Social Sciences

The major goals in social ‘sciences include r%e development of
human potential within three divisions — process, personal, and
situational.' ‘ C -

Process Goals. . R »
. The students become aware ,of the processes involved ‘ in

learning, and they begin to see the reasons for spegiﬁc
assignments. '

2See Principles, Objectives, and® Curricuia for Programs in the Education of Mentally
Gifted Minors Kindergarten Through Grade Twelve. Sacramento. Califormia State Depart- *
ment of Education, 1971, pp 19-20.
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2. Theyware able to communicate abstract and complex ideas by
bregking the ideas down to their component parts and findmg
the® underlying assumptions.

-3. They are not cqmnpelled to go througir a predetermined ggmber
of stages but are allowed to bypass any stage that 'geems
urmec sary. ~

4. They gnalyze complex .theories, 1dea'§ and concepts %en they -
encounter instances of cloudy thinking, they recognize them
(for example, stereotypes, the desire to believe, failure fo defim@
terms, lack of consideration ‘of all’ the data, the mistaking of
correlation for causation). -

5. They are aware of generalizations that are-too broad (for

* éxample, ‘'words like always, never, all, everyone, and no one)

6. They suppqrt their own generalizations with specific data.

]

7. They learn to evaluate the reliability of their sources. v 8.
* ° . 3
Personal Goals
1. The students learn independently and. are able to recognize and
use orgamzatlonal schemata and structures. -

2. They become effective questioners.
3. They share information when involved in a group sxtuatxon ‘.
.+ 4, They are able’to take discrete ideas, thoughts, and generaliza-
! tions and weave them in'to meaningful pajterns. s -
5..They express intellectual curiosity and seek means to satisfy it.
6 They learn to dxsagree courteously and accept and profit from
* constructive criticism.
* 7. They evaluate thelr strenigths and weaknesses reahstx‘:ally
8. They and _the *teacher cuLtlvate honest and direct communi-
_cation: S

x

Situational Goﬁs .

1. The students use vagous media to express their own ideas: )

2. They make full use of their envxronmental sources s aids in
problem solving.

3. Th§y work in- an environment that allows them to use their
intellectual cunosity. The teachers do not impose their personal
value judgments upon the students. .

' .

Requirements for Successful Prograrn‘ -

The attitdde of most junior high school students 1s-expressed in
the words *“I dare you to teac something; better people than
yyou have tried.” This attitude makes these students difficult to

’fé‘ach and the gifted in the group present a particular challenge

t 0
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* Since- junior hrgh‘ school students have sezeral years of study ahead

f. them,, they must be helped to form positive attitudes toward

mtellectual inquiry. As they enter the tenth grade, they should be

able fo reflect the balahce and breadth of cumculurﬁ for the glfted .

“This objectrve cannot be _achieved unless certam administrative -
gj procedures are follqwed T 3'. .

Small Classes ~~ . .

The ideal number of students ih a social science class is about 20,

; and the enrollment should never exceed 25. Jn the Long Beach

" Unified Schodl District, - teachers utilize the subgroup method “in,
.anthropology classes at the ninth-grade level, Each class' is dryrded.
into two equal groups. These groups meet on alternate days; the

* entire class meets only on Fgidays. The liritation of subgroups to
about ten students each allows the teachers to conduct seminar;style *,

, meetings. .These meetings contribute to (1) the development~ of °
process, personal, and situational goals; and'(2) the’ achrevement of
those-goals. g . Q ,

Exciting Tgpics \ ‘ . ) <] * i
The teacher should encourage sfudents to leamn®as much as
possible by participating in dis¢ussions of exciting topigs. Drﬁl and ’
rote learning should be ‘eliminated from the classroom.

. . \

R?asoﬁable Gradmg A . ‘

The mentally glﬁed represént the top 2 percent of the student
population,. Lette: grades should, therefore, be composed mostly of
A’s with a few B’s. (In average classes nearly all giftéd students would =*

-receive A’s.) It is appalling to learn of high schoql teachers who' gradé
gifted students in honors classes on a curve. A bell-shaped curve & a -
graphic way of demonstratigg that if the neardy four billion people of
the world were te§ted for intelligence, about 68 percent would be
found to be average and would recerve C grades if in class; about 16
per‘:ent would be found above and below the average -and would

.receive B and D grades if in class; and the 2 percent left would
represent the A and F categories.

)

‘Teachers who grade. on the ‘curve assume that they have a
representative cross section of students. But a class for gifted and

+ nearly gifted students would contain the top 2 percent of the student
population together “with representatives from the next 14 percént.
These are the A'and B students. teachers.of the gifted should,
therefore, continually review therrTIéradmg practices to make sure

that they are treating each of their students fairly -




Tea'chers should take their students to see and hear srgn,lﬂcant
examples of *cultuge wgmd should bring culture to the students.
Studtn;s should- 7able” to--hear speakers from, the facujty, the
business * osﬁl)aﬁ ‘community profession When speakers felate

’.‘“ whaf - they do 'm .theig vocations, the® stu%%nts listen well, gain
knowledge and are ‘more integested, Teachers sho‘uld take studénts
to lacal museums, places of hrstoncal interest, cdlleges umversrtres .
ahd vocational.schools. Each trtp wdl\ge;xerate discussions; pertment
to the study of the socra]. sciences. Eor example, a trip to a farm.can.
initiate discussions of auiom‘atr’on and 1ts effgcts on mlgrant farm.”

“  workers. ‘ - )

‘ -

Commumcgtron wrth Parents IR oo e

* 'Some 4)arents wonder. why : college-ty pe classes are given to, A
.children who are gifted ahd “will all go to college anyway. ”‘But
many of the gifted i not go to college, and of those who do go

~ * many become dis nted and quit. Those who goé on to college
’ should hawe- valua%a backgrbund for therr advanced studies, but not
to such a degree that tigey will lose motivation to learn™Tater on when . ¢
they are exposed to college mate¥al. Andithose who do, nqt goon to
ToMege w1ll‘ at least have been exposed to the lngher _Processes of
learning. . . .
| 2 . i _ s
Vanety of Activities . 8
. Confining a-.group of chrldren in” a class to the _use of only a.-
textbook is self- defeatmg Yet to have a classroom.full of electronic
) equrpment that is mistsed or unused serves no useful purpose. What
is'needed is a variety wof activities desrgned. to produce worthwhile

results e . O v




Chapter 2.
Process of Scientific Research

. Scientifie research Tonducted by students in the seventh, eighth,
and ninth grades differs primarily in emphasis.

VT f' 'Sevenih Grade -
Special research projécts in the seventh grade formal

~ For example, Tom: wants to make a model of a pyramid for the class.
-~ He- asks, “Do’ ypu want a -special Kind of model?” -You answer,
“Anythmg that is tbree dimensmnal,” He says, “| don’t make things -

* artistic talent.” Tom ask.s ““What_will I be graded'on"” You'reply;
“You will be gradéd on what you - .show you hdW%e learned about
pyramlds from your model.”

Slgmﬁcant *questions such as What should I make my model of?
-show that the reséarch may be coming to a temporary end. To

the_project will be the 'model; to the teacher; however, the model

aptltpde for building thjngs, but he will have’ ,had more acade{mc
osure than mechdnical exppsure. ‘

Of course, little demagd exists for pyramid builders, but a demand

. will always exist for people who can assume the responsibility for a

project and carfy it out to a.successful conchusjon. These abilities are

-of Pisa than like a ‘pyramid, but in industry the final model would
" probably be crafted dy skilled workmen supervised by mén like. Tom.
. and designed by professionals more kinesthetically gifted-tharr he.

7 .
“ . Elghth Grade !

b Research projects: conducted in the eighth grade may be much like
those conducted in the seventh grade except that a more sgphlsp.-
cated level i§ attaified. For example, a model of Stonehenge mar'ﬁe

skills are requxred

Whether each student should ‘be glven the same asmgnment or a
different asslgnment depends on factors such as class size avallablll‘ty

. 13 . g

well with my hands.” You answef, “You are not to be graded’ on .

~students who*are kinesthetically gifted; the most important part of °

should be least important. Tom might be right about not having an

- conerete properties of sugcessful research to \uhach students ned to )
be introduced. Tom’s model might look moie like the leaning tower, _ - .

constructed. ,For success 4t this Jevel more analytical intellectual _

e

<

and thus-introductory to scientific ways of studymg human behavior.” - )
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" of resea‘pch material, and mdlvrdual interests and time. When studerits
have different projects, each student nray present a five- mmute oral

- presentation,, which helps students to become proficient in express-
ing themselves orally Moreover an oral pfesentation helps others to
learn better and prevents ‘boredom.

Ninth Grdde - . ) ;

In the. ninth gradé projects can be chosen similarly from
curriculum ‘content. and the time alJotment can be stretched over a
loriger penod . , .

v

. Steps in Successful Riearch
" In carrying out a research project, stu'dents should Pproceed

according to five important steps. , " ’

Step One: Loglc . ¢ ' .

. The first step to be taken is tQ devote a full week to the study of
formal logic. Students sheuld learn to think clearly. Here is oné
suggested approach that a.teacher may make for arriving at tlarity of

thought:.“We are going to study logic most of this 'week. Logic is the-

science of correct thinkirig. What do we mean when,we’ say that
something is logical? I am going to write some numbers on the board.
You try to figuce out what logically follows. (The teactrer writes on
.the board thg numbers 22 33 44 55 ___ ) Bill, what-goes into k.fhe
blanks? Six? Why .not seven?. Of course, all problems in logic are not
as simple as this one. Tce is cold, but dry ice can burn your hand.
Heat rgay be used for purpose of refrlgeratlon A person N may laugh
untfl he cries or cry until he laughs.”

Mistakes to be ayoided. Mistakes in logical thmkmg may now be

-+ & pointed out. These include the f4lse analogy, the accidental

concomitance, and the unknown circumstance. An example of false
analogy 1s the belief that because a person has long‘fingers he or she
should become a concert pianist. To attribute rainsto the fact that
one had planned a picnic oh that day is an example of accidéntal
concomitance. And the unknown circumstance is illustrated by the
story about the king of Siam who called the travfier from Holland a

.

* liar because ‘th.e Hollander said that people in his hon‘gand could

walk on.water part of the year. (The king had never seen br heard of
ice, so hescould not believe it was possible to walk on water.) To be
competent n~ evaluation skills, students must be aware of these
falla01es

Inductive and deductive reasoning. The basrc t‘s'pes of reasoning
are inductive and deductive reasoning. Each works in almost opposite

o : ) v ) “

14
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ways.-Inductive reasoning goes from specific, instances to a general

rule; deductive reasoning goes from the generalrule to thre_explaining
of specific instances.’ For example a small boy eatmg an apple
. & discovers that the apple has a core” The next apple he eats also has a
- core, apd the apple his sister cats has a core. Little by little he puts
this information together and comles up thh a general rule for all

apples, which is that all apples have cores. He has gone from the -

observation of individual ,apples to a rule for a% apples. ‘This
reasomng is an example of inductive logic. It "also Wescribes how
students can derive concepts. The teacher should request students to

* develop their own examples.
Deductive logic goes the other way. If a Chl]d knows that all ‘apples

will find a core in the apple. . <
One of the most obvious uses of logical sequence is in outlmmg A
unit of study can be urtdertaken in which the mechanics of outlining
are articulated in English class while the logic and sequence of
outlining are taught in social science class. .
-~ &% . . )

Step Two:'Researoh Paper
Step two deals with' (l) specxﬁc thahﬁcatnons and (2) use of

mQdels.’ Tﬁj )
Specif ic qualifications This.part deals with specific qualificatidns;

, topics, footnotes, and sources. It is 1mportant to discugs what a
true topic is; a paper entitled “Evolutyon” certainly promises more
than it can’ dehve\r A good papew is nol\ composed of opinions.
OpiMions have thexr place but not -m this ty pe of research.’

”ox

Use of models. One techmque for teaching form in a research
paper is.the showing of models. The teacher should copy a sample
page on a ditto for each member of the class as a reference form to

. - follow in writing his or her paper.
) A Sample Page !
s ¢ . The most important thing to remember when assigned a research paper is

to begin 1t progptly. Once done, half begun.!
Make sdre that your work is well 0r§amzed. Select a topic that is'brief.,
Make a tentative outline at this point.* This is dene to keep you from
. . Wwandenng off the subject. Philo Wartle has stated:

I meant well when I began, but | negleeted t8 make ani outline. By the
time I*got to the end of the paper I was no longer writing about the
original subject, . . . but it was too late to do the work over. I turned 1t in
anyway. . .. I knew I could fool the teacher.3

»

have cores, he or she can predlcf that another child eatmg an apple :
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, y
4Wubucks, op. e, Pp- 12-15 ,
SRobert S. MllesL Why Psychology Students Gog.Berserk Los Angeles Neurotic

. Publshing Co“968 p.118.
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The error in thé stcond sentence of the samp]e just given should
be pointed out. “‘Once done, half begun® is wrong. It should be
. “Once begun, half done.” This error illustrates one’ of the many
reasons.for fos'anotmg I‘iaq “expert” is quoted and js wrong, i t is his -
ow.p-fault not-that of the writer. - .

*
(I

Step Three: Selectlon of Hypothes:s N

K A method that -has proved effective and practxcal for selectmg a
hypothesis and that teaches. analytical skills at the same tinglRis the

n fol]owmg . i )
For a group of ten, arrange five chairs in an inner circle and five in an .
. outer circle. Arditranly divide- the group. Tel] them: “Inner circle, I am going /

to give''yau an idea to discuss. | will tell you what the topic is and give you
about a minute to think it over. Then I will call on you one at a time. You
- will tell meﬂhether you believe the statement to be true. Then you wﬂl give '
*.me your reasons, We will cofttinue arotind the inner circle until everyone has
contributed. M€anwhile, those in the outer circle will take notes. Then we
[N will change places the inner circle will become the outer cn'c.le and the-outer
: circle becomes the innér circle.” - -

.~

The instructgpshould say very little. However, maikmg a tape of
. the discussion i a good tethnique if students -don’t comprehend
" readily. The'it pe can be pjayed bac.k later_ with mstructxonal com-
ments or can be used for individual revnew , . .
Using hypothesis as~a vehicle of a scientjfic’ inquiry reqmres\
teaching it.first as a vocabulary word. Using Hypothesis as a concept; *
“ the teachér can begin a lesson plan. Same hypotheses ‘that childrén
. enjoy dlscu;smg are the foilow.mg

N L Pergohal cleanlmess 1$ a sign of intelligence. Ser

‘ . -
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. 9tep Four: ClassiEvaluation

. €ach paper evaluated by several stu

filing out his or her own evaluation sheet, and finally ‘returning
- everything to the owner. A sample research evaluation sheet is given -+

.. Light-skinned - people are more sensitive to pain than dark-
_ skinned people. . .
. 3. People of different races can safely, give blood transfusions to
each other. . .

4. Basic IQ throughoyt'the world is distributed on an even basis.
5. Every society considers its own culture to be best.
6. Civilized people are happier than uncivilized people.

« 7. sLanguage is sqciety’s most valuable invention - -7
8. People are_huzjan because they can reason. ’

Early Man (from the Life magazine series) offers many hidden
hypotheses. The teacher should request three hypotheses of interest
from each student and should provide each student with a 7.5 x 12.5

-

cm card on which to wnite them. As the cards are ready, the students ' 4

can tack them to a bulletin board in theroom. After_the teacher

areads the cards and writes comments on them, the actual research is .
ready to begin. : '

When the finished ‘papers are turned 1n, the teacher should give toi

» each student the paper of another student togetheg with a research

evaluation sheet. The teacher usin§ this approach may want to have
ents before collecting everything,

as follows:

Sample Research Evaluation Sheet
Name of author, RV _ -
Title of paper :
Name of evaluator .
Is the title a true topic? - .
Is there an outline or table of contents? : -
Does the paper follow the outm_ T T
Rate the over-all form: Poor  Good Excgllent SR

Comment on ways to improve the paper:

. .

_ hit3

4 B
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Step Five: Oral Presentation ‘ - -

- “

Each student reports to the class on his or, her work. At the
Cconclusion of each presentation, questions are solicited from the’ .
audience. This procedure teaches synthesis and gives the st\udents
practice in fielding questions and thinking on their feet. - -

P




\ €ommunication of Research Hypotheses

' A value-centered approach stresses the importdnce of applyin
" classroom-acquited information to-the outside world. Most students
from upper middle class homes have often diseussed hypotheses with.
. *. their parents around the dinner table, On assignment these students
can also discuss their hypotheses with their peers and with-adults in
the community. Disadvantaged or, minority gifted children have
wsually not experienced such conversations.

-
’

Sample Questions

-

* .Questions are needed that (1) polish communication skills; (2)

_y point out the importance of distinguishing factfrom opiniony and (3)
aid students in formmg intrinsic-vdlues. Examples of such questions
are 'yhe following: T

L

|1 AP@ individuals and societies the praducts of their cultures.or

are cultures-the progucts of individuals and sotieties?
. 2. D6 all human beings haye the same basic needs? What ‘are the
b= basic needs? I§ a car, in out society, a basic need? How are
basic needs satisfied? How does environment fashion the way

that peqple satisfy needs? ’ '
3. What do we mean by “uncivilized”? How can we explain that
me uncivilized>people have no jails because they have no

.. crime? Why do civilized people need jails? .

4. What are the subcultures in our society? What are the

R subcyltures in other soceties? _When subcultures conflict, .
- what must ‘the individual do? '
**, 5. Are customs and beliefs,learned or ipnate’? How much of.
. . what one calls his conscienge is & persgn.born with?
X v 6. What is there about culture that makes persons so slow to

S ‘ change their own society? '
. 7. What is there about our own, culture that makes us so slow to
accept cultures much different from our own?
8. How does the lack. of an effective language hinder animdl
* societies? Are there human societics that are hindered by th
lack' of an effectivg language}C . . .
9. What is a superor culture? Contrast a superior culture wit
» an inferior cultxl}\a. C )
10. What Characterizes the “American cwdture”’? Can,any parts o
. our cutture be traced back to other cultures?
E'e " 11. Are some people culturally behind others  because certain
“races are more backward than others? What is a race?

? Finding answg;r‘s to these questions is not necessary;in some cases
it is impossible.' The thinking and inqury involved are what is
v - ~ «

'
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« important for the child’s growth in the social Sciences. Robert Frost

. once said that good.teachers are those¢ who ask questions that they. -
themselves cannot answer. If the truth were- admitted, the best

"sources of unanswerable questions are ofteh the,students themselves.

) ,Us& of Film Preview Techniques co
Techniques used to preview films can ‘also *be used to evaluate
other forms of communication. When organized planning is followed, )
. students learrrto know coneepts, to analyze ‘re,latiog)s, and o abstract
h meaning: First, if is advisable’for the teacher to read aay information
that is distributed by the producer.-The steps to b takénsthen are as
- . follows: s

. e, , A ‘. o g
. - 1. Previéw the fim and take notes for Kter use, -
2. Prepare the «lags: Discuss the topic: (not, the filim plot) ahead of -.
, time. « e . : B
» . . %.3.Do not tempel the students to take notes as they view the film'" |
) 4. Discuss the film with the class ,after,,it\hzis been shown. Point

L

out details that ase important. BRICR SR ‘
) 5. Show it again. This time stop the film from time to time. Go up
. * . to-the screen and‘poi.’out subtle defails such as the expression
" onan actar’s face or a'significant, prop.in the setting. . .« .+

‘ /e
Ve . % R L % . .
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Applications 6f Research Skills

;- t.
This chap{er deals witH s'ampl'eéw‘icatipns of research skills. Thg . °

method used is to begin inductivefy and end deductively.

Anthropology: Inductive Method

“The Siriono Indians of Bolivia were studied for 18 months by
Allan Holmberg, an anthropologist,/He lived with these people to
_ determine the relationship of the Munger drive to culture. He.chose
the Sirionos because of their ‘constant’ struggle to survive’in'a land
where economic scarcity prevails. .

The teacher should initjate the case study with a lecture. After the
lecture students should be given study sheets con"ming,questions‘ I
based on the lectufe. Students are to fill in the answers on the study

" sheets. Additional questions that the teacher may wish to ask-oyhe
students are given as follows: . . e

1. Knowledge and convergent production.”Where is Bolivia” Can
- someone show it on theswall map? What is the altitude ‘of the
region in eastern Bolivia where -the Sirionos’ live? How can
altitude affect living conditions? Why are the Sirionos isolated
from the-civilized world?~ ; \ . N

2. Analysis and ;zvaluation. What value is thére to studying isolated-
‘tribe§? Why is it important to know that Holmberg was the-
, anthropologist- who studied the Sirionos? When ‘was his study
made? Would thege be any difference in the value of Holmberg™ -
study* if_ he had spent omly’ two weeks .among the Sirionos
instead of 18 months? Although this study took place a number
. of years ago, is it still valid? Why or why not? What was the
. - purpose of the study? . )

"3. Divergent. production and synthesis. What is a good definition.
for hunger? What is culture??Is there a relationship between

hunger and culture? What is a biological drive? Can you give , .

some examples? Are biological drives -ipnate? Afe they ever
satisfied as Jong as the organism is alive? )Vhat is a psychological
drive? Can ‘psychological drives be satisfied pgrmanently? Are

‘they irinate? . y

O ‘ . . 13 ,
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students are as follows:

Altitude?

* Number of seasons? ,
What determinesseasons? — &«
How many inches of rainfall? ~ .
When is the tainy sedson? N - -
Type of terrain?
. Temperature? -
Animal life? - :
Edible-plants?

. Average Heiglit and wenght of Indxans"
. Color of skin? ) .
Charactenstlcs of hatr” -
Distinct facxal characteristics? )
Phy,sxcal trademarks'in general? . '
Populatton" s

. <

Wars? . -

Marriage customs?  * :
. Leadership?

Family units?

Size of house?

Materials from which, houses are made"
Furniture? ’
Degree of copperation practiced by these people?

-

so forth)?
Tools?

Weapons?
Clothes? -
Decorations? -
Use of fire? . ) ‘
Preparation of food? -t .
Means of transpertation? '

Musical instruments? . .

Language? .

Mythology?

Gavernment? _ - .
Rhythm of activities™™ -
Agriculture? . f

, Hunting anid fishing? - '
Ownership of property? .

Other items that mxght appear*on the study sheets

Social groupings? . PUREE -

given'to the *

—

Use of materials found in their erivironment (plant ﬁbers clay,.and



Preservation of foods”
Taboos? AR \

- Games ard toys? P
Marriage and divorce? :
Health? . * .

Problems of old age? . . > .

Deathrand burial? .. "

Religion? R .

The reproduction of ¢orrect answers is,.of course, an intellectual
-task of a lower level (convergent production),’but it serves as,a foun-
dagiog for developing intellectual skills of a higher level. .

v .t .

, - -
) Anthropology: Deductive Method - .
if" the approach to the research is to become deductive, students
will have to do library research to find another tribe or group of
people to investigate for comparison. The teacher should discourage
the use-of only the encyclopedia and encourage-tQe use of other
sources like the National Geographic and sociological textRooks. The,,
name of the new tribe being investigated is to become the topic for

" thé deductive *paper. Some of the information listed on the first

study sheet will not be found for the people under investigation; on
the other hand, information will be discovered that is not asked for.
The teacher should discuss these possibilities and should encourage
students to add whateter seems significant. ‘ .

A list of present-day groups or tribes that the students can

2 investigate for comparison might be: the following:

¢ * Bushman + " Druze P
Pygimy " Kirghiz-
- Eskimo Tartar
Aborigine & Gypsy™
Bedouin _ - " Ainu
Berber Dayak
* Koffir Maori

‘After a specified period of reading and nptetaking, the group is
brought back to a seminar—One student inifiates the discussion by
giving information about the tribe he or she investigated. The student
discusses one aspect of the tribé’s culture. A sample teacher-student-
exchange is as fotlows: ~ . R :

- Teacher: “Bill, let’s discuss religi t. What group did you
study?” : :
Bill: *“The Eskimos.” -

Teacher: “Tell us about their religion.” ‘
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After Bill talks about religion among the Eskimos. Mary follows
up by discussing religion in the tribe that she investigated. Everyone
is limited to this one #topic until all have reported. Group discussions
follow in which comparisons are made, and both deductive and
inductive reasoning is used to explain the differences.

Using this approach early in the first Semester provides valuable
background information and helps set standardg for the inquiry
_process. .

. Psychology apd Sociology

The making of lesson plans i§" not within the scope of this
publication; however, several ideas are_ presented as stimulus ques-
- tions or discusston starters. The curriculum areas are not divided by
subject matter because of overlap; generally, however, they are’
drawn primarily from }he fields of psychology and sociology

Ontogeny and Phyloget N

The subjects discussed in the remainder of this chapter are divided
into the headings of. ontogeny and phylogeny. Ontogeny generally
refers to the-complete developmental history of an individual
organism. Phylogeny generally refers torthe complete developmental
history of a race or greup of animals. As applied here, the terms refer
to the development of language. Where emphasis is placed on present
development, ontogeny is used; where emphasis is placed on overall
development, phylogeny is used.

Ontogeny
AWPToblem. Does language change?
1. Gathering data M . .
a. Get a book of Shakespeare’s plays. Redd several pages.
Write dowr’ all words that are unfamiliar to you. Try to
p look these words up in an abridged dictionary. Try to
estimate the percent of unfamiliar words in every 100
words yqu read. '
b. In the sthool ]if)rary, get a copy of Chaucer’s Canterbury
Tales. Repeat the rafing process.
¢. Do the same with Beowulf .
2. Evaluating data b
a. Make a master list of unfamiliar words from each of the

0
three sources.

/
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. Discuss the reasons for some ‘dictionaries having a “new, .

] ‘worg?’ section.

- c. Try to bring in an old dlchonary Look for d1fferences
between this drctlonary and a recent one. Discuss com-

. pound words. :

3. Selected references
Beowulf. Translated by B. Raffel. New York: New American
Library, Inc., 1963.

‘Chaucer, Geoffrey Canterbury Tales An Interlmear Transla-"
e fion Woodbury, N.Y.: Barron’s Educational Senes Inc.,
- " 1960.
¥ Chaucer, Geoffrey Chaucers Poetry: An, Anthology for the

Modern Reader. New-York: Ronald Press Company, 1958.
Shakespeare William. Gomplete Works. Edited by C. J. Sisson.

New York: Harper and Row Publishers, Inc., 1960.
Shakespearé, William. Ten *Plays. Edited by Tyrone Guthrie.

.

» , . New York: Goldegn Press, Inc., 1962. :
Weatherly, E. H., and Others. The Engltsh Heritage. Boston:~
« Ginn & Company, 1945. | .

B. Problem: If language has changed can’ we tell whether it is -
changing now?
o+ 1. Gathering data

a. Have students comprle a master list of campus slang. As a |

homework assignment, have the students talk to their

T parents and make a list of the slang of their generation.
Then have them talk to grandparents and to neighbors who .
are older than their parents “The students should make a '
master list of their parents’ slang and grandparents’ slan

b. Have many slang words survived over the last two or thre
generatlons" Why is slang used? Is fing language? Can any’
slang words be traced back to their origins? Do foreign
languages contain slang? \

c. Have the class invent a list of slang words. Tell them to use
the words with their frierds. Obviously, the class must not
divulge where the list came from-or why it is bemg used.
After a week or two, class members should be hearing their
friends using some of these words. When this event occurs,
‘what will the class have proved"

2. Selected references '
Dictionary of Slang and Unconventzonal English. Edited by
- ) Eric Partridge. New York; Macmillan Company, 1961.

Partridge, Eric. Adventuring Among Words. New York:

Oxford University Press, Inc., 1961.

’
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Partridge, Eric. ‘Slang’ Today and Yesterday New Yogk:'- ’
Macmillan Company, 1954., . 4 . 4

C. Problem: Can punctuation marks charige along with iangu‘age? .
M. Gathering data . . -
+a. ‘An advertising executive hag invented'a neg mark of end.
e puncuation. It 1s called the interabang (or jnterobang): Lts
use is to terminate sentences that are half exclamation and
half 4nquiry. Examples include You dan’t sqy/'and Who do
. ", you think you are? The interapang’s symbol is, appropri- -
" ately enough, an exclamation point superimposed on a
question mark. ° . . . '
b. Is this mark of punctuatibn needed? ‘ .
¢. Is there a mark of' punctuation that 1s really unnecessary?
d. Can the history of any of our punctuation marks be traced?
2. Selectedireference ) .
“New Punctuation Mark Meets Need.” Globe Language Arts
., Bulletin, XII (February, 1968), 1.

/. D. Problem: Can a language such as English be suddenly‘replaced by
. -a/different language? . ' ’
1. Gathering data . . .
a. ‘Almost 3,000 languages ‘are in 4ise i the world right now.
Of the-thirteen major languages, Chinese is spokep by 700
million, Russian” by 130 million, ‘and English by 250
million. . . o
b. Several world- languages have been proposed. Among these
" are Esperanto and fnterlingua. Are the major_countries of
' the ‘world likely to discard their present languages “inithe‘
interest of world peace’ and take up a new language?
c. What problems would be involved in suﬁ; a change?
d. What advantages would there be to suc change?
2. Selected references . :
Connor, G. A, and D. T. Connor. Esperanto: The World |
Interlanguage New York: Thomas Yaseloff, Inc., 1959..

- Gode, A., and" Others’ Interlingua. A Grammar of the
International Language. New York: Frederick Ungar Pub-
lishing Co., Inc., 1963. .

“Which Language?”’ Parade, December 15, 1968, p. 6.

_E. Problem: Will breaking the code of dolphin “language” help us to
understand the evolution of our own language? .. - !
1" Gathering da ’
a. An animal that is-raised in isolation rormally develgps
sound pattern§ typical for its-species. For example, dogs

t

~
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that have never heard another dog .utter a sound of any -
kind still_ manage to bark. 'The same is no} true for, the:
human animal. Some ancients believed that-a humah raised
in isolation would speak perfect Hebrew because it was,
man’s “instinctive” language. But-we know that if a human;
does not learn a’language$ he or she has none; the same 1s‘;
. also true fordolphins. - i
b. Do you have a pet? ,
) ‘» c. How does it communicate with you?
. d. Would you call*its method of commumcatron a language?
. *Explain your answer.
e. Has your dog ever said to you, “Hi, Mary. What are you
going to give,me for lunch today?”
f. What would be the ad,vantages of being able to talk with a

- dolphin? . -
! g. Why are -scientists trying to decode what a dophm sqys
instead of what a dog says? . N

* h, What determines the mtelhgen‘ce of an amimal?

i. What is the dﬂerence between Knowledge and mtellrgence"
]
s Y. Selected réferences .
Alpers, A Dolphins: The My th* and .the Animal. Boston'
- Hougtfton Mifflin Co., 1961.

Beasts, Brains, and Behavror ‘Edited by J. Wiley. New York:

Scholastic Book Services. 1964. r el
Rugh;F. Psychology and ere ‘Glenview, Ill Scott Eoresman
& Co., 1963.
. ~ \‘l
Phylogeny . >~

A. Problem: Which came ﬁrst a written or spoken language?
1. Gathering data

a. Which form of Janguage drd you use first?

b. Do you kpow of anyone who fisst learned to write, then fo
speak?

c. Explain the expressron “frozen words.”

d. Find an alphaﬁet in an encyclopedla that shows the
evolution of the alphabet from Phoenician to Greek to
Latin to English. Explain how the changes took place.

e. Are there any letters (in. our alphabet that these other
alphabets do not have? \

f. Are thereletters in our alphabet that we can elrmmate"

s 2 Selected references

Emst, M. Words: English Roots-and How They Grew. New

York; Alfred Rknopf Inc., 1955. '




Irwin, K.- The Romance of W[iti‘ng. From Hiergglyphics to
Modern Letters, Numbers, and Signs. New York. Viking

" uw s Press Inc, 1957, -
‘ ? - - ~bambert, E. Our Langugge: The Story of the Words We ‘ge.f
. *  New York: Lothrop, Lee, & Shepard Co., 1955.

. "= Opg, O. The 26 Letters. New York: Thomas, Y. Crowell
v e ~ * Company, 1948. . ' Y

. B Problem: What makes us what we are? .
* 1. Gathering data . -
W " a. Have you r heard arﬂrone_ say about someone else, “He
. has no penﬁality”? - Coe

- .
) k.,lgﬁ Is‘1t-possible for a person to have no personality? Why or
" "why not?

{
Y

L]

L

c.- Find. the origin of the-word “personality.” It comes frofn .

the Latin, word p?z,rsona, which means mask. We falsely
think that a normal person is always the same. Each of us is
o many people. We continually put ‘on masks of different
‘ kinds. Compare- the mask worn in.the classroom with the
one worn at lunch. What kind of mask is put on when a*
mother asks a child for help with the dishes? '

d. What scile can be used to rate someone’s personality? °

' * e Isit possible for a-person to be l@rcent good or bad?

Give, feasons far your answer.

. . i
. .f. Can ‘we rate personality by looking at the face of the
person being rated? i -
g What does an honest persort look like? * -
- h. What does a dishonest person look like? R
.. How does an honest person act? :

v ‘
- J. How does a dishonest persoh act?

. k. Bring in pictures for the class torate for honesty. °*

- 2. Selected references * ] . .

Higard, E., and R! Atkinson. Introduction to Psychology.
- Rew York: Harcourt, Brace .& World, Inc., 1967.
* . Morgan, C, and R, King. Introduction to Psychology. New
York: McGraw-Hill Book Company, 1966. - L
= . Mumn, N. Introduction to Psychology. Boston: "Houghto
.,

Mifflin Co., ] 962} , . ‘
. C. Problem: Can personality) be “read” by checking the. l_ocat_iO}and
.y size of bumps on a person’s skull? :

1. Gathering data . " ) )

a. Do youthink that the brain is' the center of human

\ 9 cont{ol? )

hY
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b. Do you think that different parts of the bram control
b different human functions?

C - ¢. Do you think-that an excess of brain in one area is likely to
make an individual show an mcreased sensitivity to that
function?

d. Do you think that an excess of brain in one area'is 3pt to
make a bump in the skull?

, e. Can you find a phrenologlst’s “
s toclass.
f." What has.modem brain surgery proved or disproved about
phrenology? .
~ & Are there phrenologists around today?
*-~ h. Why do you think some pgople go to phrenologlsts"
V- i# Namé some other “sciences” llke phrenology. - .

2. Selected references

Ellis, J. Character Analysis: Subman or-Superman? Santa Ana,
Calif.: Klagg, 1929.

Gibson, W7, and L. Gibson. Theé Complete lllustrated Book of
the Psychzc Sciences. New York: Potket Books, Inc., 1968.

D. Problem What price have humans paid for standmg erect?
. Gathering data »
, a. Humans are the only quadrupeds that stand erect on the
flat of their feet. (Gorillas stand erect only momentarily.)
_ % b. The human backbone has become vertical. It bends for®ard
’ in the neck, backward in the thoracic region, forward in the
- lumbar reg,lon and backward in the sacrum.
- “¢. The spmal column is the first organ in humans to age.
- * 'd. What back, leg, and foot problems do humans fafl victim’
'to?: .
e. What are the advantages of walkéng uprlght"
f. What would be the advantages df walkipg on “all fours
Skeletal dragrams should be brought "to class for compar-,

NN ison. I.

2. Selected refgrences : .
Medawar, P%gueness of the Indwzdual New York: Basic

' Books, Inc 57. .
. Montagu, Ashley. Man.:" His First MIIIIC": Years New York
New Anterican Library, 1962 )
Romter, A. S. “Major Steps in Vertebrate Evolution. ” Screnc'e
CLVIII (December, 1967), 1629. . -

. . -«

map”’ of the skull? Bring it
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! Involvqment Wit% the Bill of Rights

- The purpose of this chapter is to heighten student awareness of
justice and due process of law through meaningful inyolvement with
the Bill of Rights, which is a defendafit’s guarantee of a fair trial. The
concepts of justice gad_the process of law are unit themes on which
the class activities can be centered. Students are encouraged to seek
out the meaning of these concepts through selected readings and
library research in preparation for a mock trial. At the trjal a famous
person from history is charged with a crime and has to appear before
the bar of justice. Students who do not feel capgble of presenting
their ideas orally can participate by editing a class newspaper or
¢ constructing a mural dealing with the trial. ,

The curriculum, which has been tried successfully with gifted
students in grades sevenrf{hrough nine, offers the student a more
exciting experience than the regular course of study. It capitalizes on
the gifted child’s greater curiosity, energy, and versatility.

In giving an historical figure a preliminary and grand jury hearing,
a tral, and 4n appeal, the class experiences the congept of due

“ process. History becomes more meaningful to the young learner
because it is related to the present in a manner that draws on his or
her enthusiasm for the dramatic. Since each student is involved in
some phase of the ‘total process, he or she feels a part of it and comes -
o.see that due proce‘g‘and justice are intended for everyone.

v

* Learning Activities )
The following leafning activities are presente solely as.a guide for
those tealhers who may wish specific examples. Teachers are
* expected' to vary these activities in terms of thgjr own interests and
the interests and enthusiasm of their students. - ‘ -

N

Historical Defendant and the Charge :

In planming for a, mock trial, the students should try to find
personalities lwho are controversial. Some possibilities. are the

. --fﬂwwing:

-— p
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Alexander the Great  Benito Mussolini
¢ Julius Caesar . Jefferson Davis
; Caésar Apgusfus | Benedict Armold
’ Elizabeth I _ John Brown’

K r .Andre),v Johnson »  Czdr Nicholas II

- Kaiser Wilhelm Joseph Stain

t . . Louis XIV L George 111
Peter the Great - Napoleon Bonaparte
Frederick the Great Aaron Burt
Louis XVI Adolph Hitler

"Medieval Justice: Trial by. Ordeal .

The class should analyze and evalmate the concept of justice
accepted in the Middle Ages and that accepted today. Trial by ordeal
as practiced in the. Middle Ages did not inyolve an attempt to
determine justice by rational means. People then looked to God to
work miracles in protecting the innocent and punishing the glilty.

, Tolay we 1ook to a fair'hearing to discover the truth. Every persop
‘should be given a chance to defend himself or herself in a court of
law. )

~ Igthe : past human bemgs have demonstrated some strangg
practices in deciding a person’s guilt or innocence. Ehe following

s.story describes the type of trial that took place in Europe many
hundreds of years ago. The students should try to notice how such

A practices differ from the legal procedures we use today.

o When Knights.Were Bold

In charges of senous cnme, th__-peqple of the Middle Ages often used
methods that might well appall the most innocent.\One was tggbind the
accused, hand and feet, and let him down by a rope into the r. It was

* believed that 1f he were guilty, the water would refuse to receive him and he
would float; but that if he:were innocent, he would sink.-It is to be hoped
that the officers never forgot to rescue the man who sank. Far worse than this
was the ordeal by bothng water. This was a matter of much ceremony. It took
place 1n the church. First a cross, a censer, and relics of the saints were borne
into the building. The priest followed, carrying a copy of the Gospels. He
chanted a litany and the seven genitential psalms. He prayed that the truth

#  might-be revealed and that if the accused had had recourse to herbs or magie,

1t might not save him. Holy water was sprinkled about, particularly upon the
kettle, in order that any illusions of the devii mught be dnven away. Then .
* with many prayers the hand of the accused was thoroughly washed. He drank
a cup of holy water and plunged his hand nto the boiling kettle. The hand
was sealed up, and at the end of the three days it was examned formally. If it
. showed no sigp of a burn, the man was declared innocent; but # there was a
blister “*half as large as a walnut,™ this was regarded as proof of his guil’

. ‘ A g
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Another ordeal wa’égat of the hot iron. This sometimes consisted of
carrying a red hot iron seven or mine paces; sometimes, of walking qpon
burning .plough’ shdres. In the*eleventh century, Queen Emma of England was
accused of cnme and was brought 1nto the church for the test. The pavement
was carefully swept, and mine red hot plough shares were laid upon 1t. The
queen’s shoes and stockings were taken off and her cloak thrown aside. Pwo
bishops, one-gn either hand, led her toward the iron. Throughout the church
there was sobbing and weeping. “Help her, Help her! Saint Swithin, help
h.et"’ the people cnied. The bishops, too, were 1n tears; but they bade her not
to fear, for God would-not suffer the mnocent to ¢ome to harm. Then she
stepped upqn. the plough shares, one after another. The old account says that
she felt no pain and that her feet showed no mjury. o .

L. The theory of these trials was that God would always save the guiltless;

) but many explanatiops have been attempted of the reason why the hot water
and ‘hot wongdid not burn: If the water or'the melted .lead, which was }
sometimes used, was hot ghough, feats similar to these have been performed.
In regardto the test of the red hot 1ron, 1t has been suggested that during the

. “many prayers that seem to have been, saig zﬁt;r the 1rons were laid in place,
N plough shares on a stone floor would cool very rapidly. Again, we are
’ reminded that all these tnals were in the hands of the priests, that the people
were, expecting muracles, and that if the pnests wished to save a man, they
could easily arrange some deception or could harden his skin by some
omntment. ... . ! . ‘ 3

?
»

Enrichment . .

Somé teachers may wish to schedule several additional lessons to .
provide the class with more historigal background about the
defendant to hielp make the preparations more meaningful. Teachers

i gan focus the attention of students on a few selected issues and use

. these as the basis {Br homework and class assignments. For example,

if Hitler were being tried on the charge of waging wars of aggression,

~the class could investigate in their texts-the whole period of the late

1930s and early 1940s jn terms of the defendant’s invasion of other

- lands. They could also consider a possible defense, for example,

. other rulers such as Joseph Stalin and Genghis Khan committed

similar deeds, yet were never brought to.trnial. Are the rulers of
nations immune from such charges?

o The Bill of Righ o .
. The protection of the'rights of a defendant in a crimunal tnal is
one of the most smportant-functions of the Bill of Rights.

.

» 4 .
. ?

i

- s .
VEva M, Tappan. When Kmights Were Bold Boston, Houghton Mifflin Co., 1939, pp
47-49. Reprinted by permission of the publisher, . * N
B 3 _;\_ - *
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The studehts should rdad the first two selections of Frank K.

Kelly’s Your Freedoms The Bill of Rights These selections deal
with the Fourth Amendment’s pratection against unreasonable
searfh and seizure and the Fifth Amendment’s guarantee of the right
to remain silent.The teacher and the students should try to solve the
four | problems that follow. Several differént - solutions, may be

sugEested No one correct answer exists a$ to what the Bill bf Rights .
-means. Even U.S. Supreme Court Justices disagree when they offer

* their, interpretations. Many important cases are decided by a

L g

five-to‘four vote; therefore, .the teacher and the students should use
their own ideas. * ¢‘~ )
Fourth Amendw Problems * JoEre .
»1. Thyee personsdie in a collision between a t;uck and a car. The
truck’s driver, is found by the pohce unconscious. An empty
-iquor bottle is found in the truck, and the driver’s breath has a
stron§ odor of ‘alcohol about it. The pollce order a doctor to
~ take 2 sample of the ungonscious map ’s blood and test it for

- alcphol content. The test seveals that the driver was under the

-4 influence of alcohol at the time of the accident. He is tried,
5 found guilty of manslaughter, and sentenced to a term of SIX
moqths to ten‘years in prison. Lawyers for the defend®nt appeal

. “through the c\urfs to the US. Supreme Court. They argue that «

14

the taking of a blood sample while the defendant is unconscious . *

v

is an unreasonable search and seizure contrary to the Bill of

nghts If you wefe the judge, how would you decide this case?
G1ve Jeasons.

. 2. Police enter the hame of a suspgcted drug addict. They force

. their way into his bedroom, where ke is hiding. As they enter

the bedroom, the suspect seizes two capsules or pills from the’

. niglitstand and swallows them. The officers try to force open

* his mouth to get the pills. They fail to do so. The suspect is

" swiftly taken to a nearby hospital. There his stomach is emptied

by a-.stemach pump. The .contents -brought out are thhn

examined. Traces of morphine, a narcotic, are found in large -

; enough quantity to conclude™ that the supect recently

B swallowed the drug. The syspect is put on trial, and the hospital

report is offered in evidence. The defendant is founid guilty and

is sentenced to prison, His lawyers appeal the case on gfounds

of improper search and seizure. How would you decide this
-problem?

3.-Two police ofﬁcers'stop a speedmg motonst on a desert rogd.

- As they write out his thkCt' the officers smell a strong odor

coming from the trunk of  the man’s automobile. The officers

. *

a "" er



ask for permission to take a look inside the trunk. The man
,refuses to permit the officers to do so. In spite of his refusal,
the officers take his keys, open the trunk, and discover a body
that later turns.out to be the motosist’s wife. She_has been

. murdered. Evidgnée on the body indicates that ‘the motprist has
committed the crime. T : )

The motorist is forced to stand trial. The defense lawyer
argues that fhe body should not be used as'évidencg: against his
client since its discovery was the result.of an ‘“‘unreasonable”’
search. The Bill of Rights does not forbid searches for evidence.
It does forbid unreasonable searches. Evidence obtained by the
police as a result of an unreasonable search may not be used in
court even though the evidence is true. )

The gudge agrees that the evidence may not be used. Since
the rict attorney has nothing else to link the defendant with
thyg#Crime, the defendant is set_ freg:.ﬁo you agree wit'h this .

decision? Why or'why not? .. .

4. You carry a bag as you walk’through a strange neighborhood at
night. Police officers, alert’ because of a senes of petty thefts,
Stop you. T’hey demand to see the contents of your bag. May
you, on the basis of constitutiopal right, refuse tq permit the
officers to examine yOur bag? Oh practical grounds alone,
would it be advisable fgf you to let the officers see the:

contents? Why? d

.

Fourth Amendment: Enrichment

1. Because of a wave of cheating that has swept the school, the
- principal has placed tiny electronic listening devices called
“bugs” in ‘the boys’ and girls’ rest rooms, From his office the
*  principal can listen to what is being.said in the rest rooms.

Several students dre overheard to say that they cheated on tests.
On the basis of this,evidence, the studepts ar€ syspended. Has
* the pnncipal used a fair means of gathering evidence?

.2. The police have a suspect 'who they think has committed a
series of brutal murdegs. The syspect, a #man, is traced to a -
motel. The officers place a “bug” in the man’s room. They
overhear him confess his crimes to 3n acdpmplice. On the basis
of sitg evidence, the suspect is arrested, tr&d, and convicteg.
Have the police used a fair means of gathering evidence? Why or ‘
why not? If the student responses to this question-are different -
from those offered in Item 1 above, the students should explain
why their responses are different. o .t

.- 4
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" Fifth Amendment: Problem '

.The students may read Chapter 8, “Fifth Amendment; The Right

» to Remain Silent,” inYour Freedoms: The Bill of Rights, by Frank
K. Kelly. ’

A defendant in a bugglary case admits to being in the vicinity of

tHe burglarized house ‘at the approximate time of the theft. When

* asked a subsequent question, the defendant pleads his right under the

- Fifth Amendment to remain silent. May the defendant refuse' to
answer any more questions? Why or why not? :

Fifth Amendment: Enrichment « . R , i

A student may be asked to prepare a brief play to be acted out by
other members of the class and to be used for discussion. The play
should revolve around the following questions:

. 1. Should people be informed of their rights?

2. Should a “confession”’ be read. to a jury?

3, Should the police have a search warrant to seize evidence?

+ A suggested itle for the play would be: The Arrest of Adolph «
Hitler. - * . .

Sixth A'mendment:‘ Problem

Ve .

Students rgay read Chapter 9, “Sixth Amendment: Fair Trials and
Trials by Jury,” in Your Freedoms: The Bill of Rights, by Frank K.
Kelly. S . .
. Millions of Americans are shocked when, before their very eyes, an
important political leader is shot to death while' giving a spegch on
nationwide television. The suspect is cleatly visible oh the picture
screen as he fires the shot. His attorneys argue that he may-not be
put on trial anywhere in the country bacayse it is impossible to find
12 impartial jurors. How would ydu, in the role of a judge, decide -

_~  this fssue? ~ ¢ . . . -

v

Sixth Amendment: Earichment .

BN

» The teachér may afrange with an outsider to enter the class at a
prearranged time to act as an ‘“tassailant.”” The assailant, who could be
carrying a weaporf made\,of‘ paper, pretends to scuffle with the
teacher. After a few moments the assailant runs out the door. The
students- are then asked to describe what they saw. What was thé
weapon? In which hand was it? Describe the assailant. What was
said? The class might develep ah interesting discussion concerning
* she fallibility of witnesses and the need for cross-examination. |
. . . . .

” -~.1'
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Eighth'Amendment: Problems

Stidents may read Chapter 10, “Eighth Amendment: Reasonable
Bail Required—and No Cruel Punishments Allowed,” in Your
Freedoms: f’he.leI of Rights, by Frank K. Kelly."

1. The Jocal board of education empowers a principal to punish

placed inf the pillory during part of each lynch-hour fora
to be determined by the principal; his head and hands are to be
thrust through the holes made for that purpose ‘his offense is to
be posted nearby for all students to see.”” Do you think this
N punishment violates the ‘Eighth Amendment s prohibition
against cruel and unusual punishment? Why or why not?
. As’ punishment for violating school tules, the offending boys
and girls have their heads shaved. Is this act a violation of the
* students’ constitutional right to be free from cruel and unusual
punlshment" Why or wiy not?

[

The judge sets the tnal for a daté four months away and.orders
bail set at $2 000 Is the judge’s action fair?
4. A man is involved int a Serious automobile dccident that results
in the death of three people. He was drunk at the time of the
. . accident. This 1s the fifth time, he has béem involved in an'
" accident while drunk. The Judge orders him held for trial and
refuses to set bail. Is the judge’s action fair?

peace. They were overtumlng garbage cans and honking auto
horm€ to celebrate their team’s victory. The judge finds them
guilty and sentences each to pay a fine of $100 or to spend a
month 1n jail. Is the judge’s action fair? ‘
6. A teenaged boy is arrested for spegding. At the time of his
- arrest he, was driving nearly 100 miles per hour. The boy pleads
- not guilty, and a date for the trial 1s set. In the meantime he is
released without bail 1n the custody of his lawyer. Is the Judge s
action fair? , -

) Additionar Activities ) .

The activities presented here are désrgned to promote active
leamlng among the studénts.

Interested students hay volunteer to read scenes from Twelve

Angry Men.? Approx1mately 15 minutes are needed during each class
megting to cpmplete the reading ¢f the play.s N

2Gee Twelve Angry Men. in Great Telepision Plays Edited by Wdhaml Kaufman New
York Dell Publishing Comp;my 1969

¢

oo
K

3. A teefaged boy is accused of stealing a new car from its owner,

5. Several teenaged boys and girls are arrested for distusbing the,

a

offensive students. According to the rules, “the pupil is to, be i



-,

L] -

. ° \ . ) 29
. . 2 ‘ »
Some sample discussion questions are the following: )
1. Who do you think made the best juror? Why? L
" 2. Did the young defendant receive due process? Why or why not?

3. Accprding to the writer of. the play, what are' some of the
strengths and weaknesses of our system?

.

t

i

Written and Oral Aiysés t ’

o~

The students may read and react to selections dealing with the
Eighth Amendment concerning reasonable bail and cruel and unusual

punishment. r

- f ! L

Case Study , - -
The studgnts may read the followin selections: '

l. Donald Rarker, Robert M. O’Nell,.and Nicholas Econopouly.
Civil Liberties. Case Studies and the Law Boston: Houghton
Mifflinfgo., 1965. . . . ’

2. Liberty Under Law Edited by Charles Cutler and Craig Pearson,
Middletown, Conn.: American Education Publications, 1966,

pp. 2‘:2_30 oo : . -

Some students ;.inay want to be the editors assigned to cover the .

trial for the class newspaper. These students are free to décide what
stories to place in the newspaper and how they are to be written..But

what 1f the defendant’ complains that a newspaper influenced the -

jury and made a fair trial impossible? lzere we see a conflict between
different kinds of rights. Which right takes precedence? Who decides?

Citizenship Quiz (Review) . -

The students should read The National Citizenship Test * Then, on
a separate sheet of paper, they should answer the questions about the
rights of the people in the story. .

- \

, Analysis of Trial Records ~ = .

Trdnscripts of any of the mock trials from The National
Citizenship Test may be used to initiate discussion of the historical

—_—

' 3The N!o;zal Cinizenship Test Edited by A V Westin New York' Bantam Books, Inc .
"1965,pp 13-19 S e

3
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« . inmaccuracies that may have emerged during the trials. Students may
(1) discuss prepaganda devices that participants may have employed
"to argue their cases; (2) analyze conflicting testimony of witnesses
_and (3) trace conflicts and differences in primary and secondarf
~ssources used 1n student research.

Bulletin Board Pro;ect - r

The teacher may appoint a small commuttee of students.to create a
bulletin board. Members of the class may be asked to bring in articles
and pictures relating to the umt themes.

-
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Chapter 5 ‘ ' .
-, Development of Creativity: o
/ Field-Study Methéd " -
’ The social sciences of%e‘r a uniqt;e Opportuni'ty "fc;r developing

creative approaches in interpersonal relationships. The field-stu dy
/lethod, when used by students, has advantages as follows:

1. Places the student in a position of understanding other people’s
*  opinions e, ’
2. Develops sensitivity to other people’s problems '
3. Gives the student practice in communication skills
4. Trains the student in the art of inquiring
5. Exposes the student to nuances of meaning that will further his
or her understanding of social behavior in general

Topics for Interviews
Topics for exploration in interview situations are as follows:
1. What are some good questions to ask around our school?

After making up a list of questions, the teacher should have the

/ class members predict the number of yes and no answers they
will get from polling 100 students. Thert the class should be
sent into the *“field” to ask the questions. A specific number
of interviews shéulq be assigned to each student to keep the
total around 100.

Do. you think our percentages would be different if we polled
200 people? 300 people? 500 people?

Would polling more people tend to make our figures more or
.less reliable? ‘ A

How carefully must we choo?e the people we interview?*

2. What do you think is the difference.between observation and
introspeclon?

> Which is more reliable? ; .
Can you think of a third method? .
s Doyoy think people ever lie to themselves? -
Why should anyone ever lie to himself?
Is there danger in lying to oneself? o .
' Have you ever lied to yourself? ) .
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Is daydreaming a form of lying to oneself? ‘
Is a lie always bad? .

3. How would you compare’ instinct in humans and in lower
animais? . ' ..
If an animal is {raised with hun{‘ans, it remains an animal. If a,

human is raised with animals, is he or she an animal? Why?
If a child touches a hot stove, he or she will never touch a hot
_ - stove again. 4f a monkey touches a hot stove, it will never
touch any stove again. .

4. Some psychologists think that human beings may enjoy iortur-
- ing themselves to a slight extent. What do you think? )

How amusing are amusement’parks?,
Alcoholic beverages may give the user a hangover. Do you think
some people drink to get a hangover?-- ’ '
Do you think that bad-tasting medicine is more popular than
good-tasting medicine? o
If an antiseptic “burfis,” is it really doing its job?
5 There is nothing good or bad, thinking makes it so

What do yau_think this statement means?
Is nothing really good or bad?

Should there be censorship? i

If soywho will be the censor?. - *
What sort of thing will we eensor? Why? ,

- Topics for the Classroom )
“In the opening section of this publication, a definition of social ~~<
‘sciences was given: ‘“‘Social sciences are [those-sciendes] concerned
. with the detailed, systematic, and theoretigal study of human
relationships.” The disciphines that give major emphasis to the study v
of humanity are- hology ‘(concerned with the individual);
sociology (concerned with the grouping of bumanity); and anthro-
pology (concerned with the beginnings of human acculturation).
Gifted <hildren in junior high school need {o probe these disciplines
more than the average child would. :
+The topics suggested in this section are only a few of many that
can be used by the teacher to initiate gifted students into the broad
coverage of psychology, sociology, and anthropology. These topics
are given as follows: : ' ’

v

- 1 How many ages do you have’ )

Ages arg almost always ‘given chronologically, The teacher

. should explain that persons have many ages. ‘Chwono-
logical age is probably the least important of all. —

[ Y

-
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4 Consider the school to be a city in miniature
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’

2. If you were put nf”’harge of trammg humans or animals,
would you prefer to use reward or punishment?

* Could you use them in combination?

If you did use them in combination, which would you start
with’ . ' ‘

Does society use reward or punishment more often? -

Bring to class three pages of a newspapes. Mark examples of
reward and punishment.

If a police gofficer stops your father’s car, is he or she_more
likely to apply reward or punishment? Why” What is the
police officer’s job? ,

What should -you do if you think the pohce officer has -~
treated yop unjustly? '

How would our lives be different if there were no police

officers? ° . ;
3. Should an unjust law be obeyed? . v.
What makes a law unjusf? ‘ *
Can you think of an example of an unjust law? L
Do you think that a curfew is unjust?-- -

What can we do about unjust laws” -t
What is justice? ‘ C

-

»

What roles are played by the prmcxpal teachers, and
students?

. Make' a sociogram of the student body. Include _such headings

) as socialites, hangers-on, hoddlums, and so 'yrth. Which
groups do your-lines connect? ' )

How does the school as a city compare with 1cﬂ'pnmxtlve tnbe ‘
already studied? ’

*5.Can you make a dtstinc@/(etweeﬁ “upper class” and

-

. “lower class* in a society ? - ) ’

Can yearly income be a criferion? v o ¢ ¥ i“

Can attitude toward sogietyl be a cnterlotr" -

Can the type of worl?)one by the head of the household be a
criterion? .

If these cla551ﬁcat10ns exist,- is it possm'le to move from one *
class §g.another? If'so, how?7%+ .- ¢ ) .

A .

. Is éducaty a,cfi! jterio "

If combinations &H%na are meeded to idesttify a person as.
belonging to she upper or lower .tlass, what would the
most likely combinations be? 'y '

’ o 40 . ,



6. Trace the recreational activity of human bemgs from ancient
times to the present. * .~

LY
’ ~N Are there any similaities between past aﬁé present"
Do you see any general ngOVEment"
.~ . Do the amusements of.a Clvilization r@anythmg about.its

morals or state of decay?’
Do you think bokmg and' wrestling are moral amusements"

. e ' o Are they now more moral than they once were?’
& ' ' Whatis your opinion of bullfighting? - -,
7. Do. plants and animals®adapt themselves to their envzronmenf
3

by changing structurally ?

If you think they do, what authorities can you quote"

. Ifgyou don’t think .they-do,what authorities can you quote?
gat argument can you mu;.ter for either view?. .«

8.

ple attempt to solve their problems by means af devices
' they’invent ¢alled falkways. P . ,

Ong, folkway Makmg hands. Why do we shake hands"
Another folkway s having the man work and the woman stay -
home (usualjy), Is this folkway changmg" Do folkways .

s

/change" Why? .t .
* How many folkwayW ' S8,
Can you find folkways N other socnetnes’ somewhat like our
own? -
How many of our folkways can you trage bagk, to their .
" origins? « .
. Do you thﬁ that folkways have helped people to solve )
problems?” " . - )
Can: ~ymx think ' of any problems people have raxsed by their
@ use'of folkways? ~ o
What are-emotional afe, social 'a@‘ﬂi meqtal age"
" What other ages does a person have? .
-~ How can these ages be measured in otherg! R
7 How can we measure these ages in ourselves? '
* Can 7 junjor high schqghestudent have an emotional age of
five? What wonld haPpen, if he or she did?,
.. What advantage is there-to discovering our varbops ages* ¢

9 How do societies decide who gets what? ~ e,

. Do all socjeties use the same method? e .
Research and contrast unfike sotietits. S

. Isservice to socxety a tnterion for reward?

What other criteria can you thmk of? L.

. 4 v
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1 0. Ho are deczszons made.in pnmtttve or tribal soctetLes7

‘ﬂ * Who enforces decmons" Dt Y
PN L ]

What types of pUmshment are used for transgressors" ‘
’ « What types of rewards are. gu/eﬁ‘ those who do not
' transgress" -

;Do you think oapltal pumshment is c'lv1llzed‘7 Why or. why
’ ., not"

&W we ‘Dorn with_ inbred pugnaczty ?

N L
) * ¢ If pugnactty is not inbred, how can we survive in a:

: . competitive werld? :
" CIf pugnacity 'is inbred, does this mean that ‘war is mev1table‘7

‘ '12. An ancient phtlosopher satd that luxury causes'war Do you

agree? : e . T
O What is lyxury? 1 .
' -3 Isyourfathirscara Yool el
- ' Is lugury 1nev1table§) . S i o
. Do you have ppsses t you consider to be luxuries?
[\, . ., D& civiliaed countries ght more wars than do uncwilized
- // o countnes" What reasons cafl you give for your answer" .

13 Most soc‘tolt)gtsts say that peoz’[e have alway,s lived in gmups

. bo you agree with this sgtement? . —
: ' What reasons do peopld, have for living 1n groups" :

Can nature, .as an enemy, e resisted bétter by. groups of
ok . people then by. the mdfzfxdua .o
What.disadvantages are there to living jn groups? v e
s, -What da you think the-first groups consisted of ? . |
, Compare groups in primitive soeiefies with our owh. L
' What grougs do we have within outwn society? | ° R
14. 1t has been said that of all the animals in the wirld, human
. v beings ar the only ones who can change their e;ﬂrbnment .
v, " to suit hemse s, and yet they-are the only malad]ustéd
. «animals. ‘ . . K
D" you belleve thts statement to be true" lee reasgns fon!
L . your answer.
P ” Name- some” ways“ﬂn which people have thanged their

w environment™ -
. When people change their env'lronment do they alwa'ys do 1t

\ ~ for the better?" . -

s Make a list of env1ronmental chang s that’have been for the
. ‘better For the i worse. o . :

~




“ If*certain animals could chan'ge their environments, what 4o
you think they would do? .
. What would be the advantages and-disadvantages if a.human .
. could control the weather? *
- If a human could control certain physical functxons of the
: - solar system “(such as planet' rotation and revolution),
' would this. power be good or bad? Give your reasons.

1S. Petrified ant hills show that millions of years ago ants acted
precisely as they do now. Over the years,-however, humans
. . = have continually changed their behavior. . . ’ '
Can you give regsons why the above statemenf is true?
Do you think people will contmue to change,m the future"’
How? * ,
Do you think ants will change? If sb how? )
. What kiffds ofthmgs can make animals change their behavior?
What kinds of thipgs make you change your behavior?
What do you call a‘change of behavior?

A )

. -16 tlow many societies are you ¢ member of ? -
What identifies a society? -
*]}':at kinds,of things affect sqciety? . & . -
. at does society affect? ~ : .

17" Human beings have great neeX for secumy, but they also
have need for adventure.

Lo Do these needs run contrary to each other" If they do, how *

— gan -they be present at the same time in the .same

individual? . . .

rT " Give examples from your own life. " °
S - . Do you think that some people need security more than

" others? s

Do you think tlﬁt some people nee'd adventure more than
. others? ) ,
< What are tfe advantages of being more rather than less

venturous, and vice versa?
) Haédyod ever been homesick?
R What do you think causes homesicRness?
- : What influence does a person ’s age have on his or her need
for security and adventure?
-, What infuence does a person’s environment have on his or
- her need for security and adventure? ) e

18 I:mstem once said that if his ideas turned out to be good, ‘the
A b\ . Getmans would say he was German, and that if they, turned
T, -out to be jza'd, they would say he was Jewish.

q
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What did he mean? - a

Einstein spent the last years of his life.in the United States.
Would you say he was German or American?* :

Make a list of people who'were Jborn elsewhere but came to

* the United States. Ljst their accomplishments,,

Can you find the names of Americans who left- this country
to take up citizenship elsewhere? What reasons did they

give for leaving? . -
Why do so many- persons come to this country but so few
leave? . '

Write the name of a country in which you would like to take k
up residence. Then study about that country,

19. The meeting af the Indians and the gvhite people is often
regarded as one ?‘f the great tragedies of history. because no
two races have understood each other less -

Do .ou:’think the Indians or the white people were right? .
«Debate.) ' >

, S S 7.
. Does a.superior culfure have the right to destro'an inferior
7 cultyre? ‘ N

' Was'the Indian calture inferior? d

- What teasons did,;fw white.people have for comung here?
"~ 7. 'How has Indian‘culture.affected our own culturé? *- ‘
" . Contifst the treatment of Ingidhs in the United States with |
. the treatment of those in Mexico, S
e - What has happened¥o the 1nd1"a£s of Japag? R

20. Recently, nativés on’a Pgcific island raised money to buy our

. President from us. TReSe ‘natives remembered that during

, World War-I] American soldiers had arrived with thousands of - *

- ytons of ,'s“itgpli,es, ~The islander, houghf that -buying our

kl’residen%u[d bring them More supplies : .

* Do you t\tun,k t the islanders woulg give 3ur President
_ Bod-like sta L . '
Do you think ghat you cbgld,"giplomatically explain to the

-nqiive‘s why ‘they may not purchase our President? Give
'~ spm&reasons, |, v .

21 biscz;ss the “gréat people the(;ry. & DPoes history milkg great
. «people or'do great people make history? -

Would Washington and Lincoln fulfill their.roles in history-
. (in a_modified way, of course) if they were living today?
‘% & Or/f the political situation today did na¥call upon their

’
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special talents, would they lead quiet [lives- 1ike the
majonty of the rest of Us and never be heard from?

Do you agree with the historian who said that if Hitler were
alive today in a nation that has the hydrogen bomb the
world would be destroye d? o

How can poor commumcanon endanger relations between ..

dszerent groups of people?

The Boxer Rebellion began when foreigners in China built
towers. not realizing that the Chinese believed that the
spirits of the dead flew low. The towers, they reasoned,
would interfere with the flight of the spirits.

The Maori cut down a flagpole flying the union jack. The
Bntish felt this action to be justification for war, not

#» realizing that 1t was Maon custom to cut gown a pole
dunng a dlspute This action simply meart that the Maori
were ready to discuss the problem. The Bntish couldn’t
understand why the Maori would provoke them by
cutting down their flag. The' Maon copldn’t understand
why the British would attack them when they showed a
wﬂlmgness to communicate.

. When some students were asked to predict how lzfe would be

different in ﬂzture vears. they found the following pre

niens made by architect Noxman Bel Geddes+in 1931 Thesé -

changes were to-have taken place in ten years, or by 1941

s

There will be doub -deck streets, divided into lanes for slow « -

stopaff traffic lanes for express}rafﬁc
Syntheticsmaterials will replace natural materials used in the
construction of buildings.
Every roof will have a garden.
Houses in all climates will have flat roofs.
The garage will become part of the house and wm be plaqed
. on the street front.
Airplanes will-land and take off vertically. ,

_Generally speaking, houses will be sma]l%( but rooms will be *

larger.

Mechanical devices will opén doors, serve meals. and remove
dirty dishes and clothing to the appropnate departments
Jn the building. -

Talking pictures will replace talking professtns

Aircraft will attain speeds up to six miles a minute. v

" A combination dictaphone and typewriter will replace

stenographers. \ .

- .y



\ Even.ts of natlonal mterest will be gvailable by, televmon
smlultandousl)t with their occurrénce.
< .-, There will be no epidemics.
. =+ '*There will be no incurable diseases.
"> The working'week will consist of four six-hour days.!
How‘manx of these’predictions would you say have come |
completely true? Partially true?

Would you say that the most important predictions have

come true?
In" some cases, how much -have we progressed past the .
~ prediction, such as in the case of airplane speed? N -’
- Do you think that epidemics will ever be eradicated?

24. When students were asked to predict how life would be by
the year 2000, they assembled the following predtcnons .

Cars will be- powered by, electricity. .
Boston through Washington, D.C., will be one c1ty, as will
San Francisco through San Dxego
Cities and farms will be located beneath the sea.
' Watches will be nothmg _more than miniature telev151on

| receivers. . . ;
Television will be,three-dimensional and will cover the entire
. front wall of a room. . f
N Weather will~ be’ controlled, and certain cities will be
completely encased by plastic domes.
‘Many. of the present deserts will be productlve farm areas.
Transplants of human, animal, and artificial organs witl keep
people alive until they just “wear out.”
A pill to make peqple smarter will be widely u‘sed v,
. 4 A cup of coffee will cost 50 cents. :
l The: average work week will consist of 22 hours, the average
vacation will be 26 weeks, and thgaverage retnrement age -
t will be 38.
' Students will be taught at home by. telephone telev151on and
"o computer. '
With six billion people on earth, we will be eating foods that
most of us would not consider edible today; i.e., seaweed,"
algae, and so forth. s
There be fish farms. '
- Parking spaces might be hereditary. L. S
- AD. Gordon and V. King, College Readings on Today and Its Problems New, York. A

Oxford Uruvemty Press, Inc., 1933 p.3.
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" How many of these predictions do you “think- are likely to

" What/determijnes our taste in food?

come true?
How - would a six-months’ vacation for your parents affect
you?
Can you think of any disadvantages to’being taught By a
coniputer? )
In a food shortage, do you think you could eat eelr
lesnake, ants, or grasshoppers” '

- Go to a supermarket and make a list of the exotic foods sold

25.

/‘i

there . ! .

Imagine that the year is AD. 2300 The class is made up dfa
team of archaeologists You are digging on the site of where
the school once stood. { .-

o S

How, muth of the ruins would be above ground, if any?

_ Where does the debris come from that covers ruins? °

In how many ways could the school have been destroyed?

What parts of the school are apt to be preserved? Lockers”
Walls? Books? Notebooks?

Are we apt to recognize a pencﬂ sharpener if we dig it out of
the ruins?

What artifacts are we apt to find that will tell us this was a
school?

Imagine we find the foundations of the walls. Draw a ﬂoor*
plan of the school. )

Would it help archaeologlsts if a time capsule were left
behind? If we were "to. bury a time capsule .gow for
archae9loglsts to find in 500. years, which the
following items would be most representative of our lives
today?

A set of textbooks
Blackboard and chalk : ' L
Pencils and pens -
A grade book R
An annual ’ \

A copy of thescafeteria menu :

A diary kept by the gifted class - ‘
A map of the school grounds | '

A set of rules and regulatigns for the school

Records of the alma mater (or tapes)

Records of a typical class session.

o
L
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Imagine you are going to leave such a time capsule.

Can the chass begin keeping a diary? . - -

WWhat items are important enough to put into such a dlary"

If ydu were taking pictures of events to include in the
capsule, what events would you record? N

-

The numerous topics in this chapter are presented so that

teachers may, have a wide selection of topics likely fo stimulate |

dﬁa.tmty, analyses,

-

and evaluation. The topics may' be used. for
reporting, newspaper artjcles, debates, and plays.

N .t
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Nonfiction”

Andrews, R. Meet Your Ancestors: A Biography of anttge Man, New York
Viking Press, Inc., 1945.
Presents data, taken from actual specimens, ‘about the’ physrcal development,
home life, and environment of primitive man.

Baldwin, G. The Riddle of the Past: How Archgeological Detectives Solve
Prehistoric Puzzles. New York: W. W. Norton & Company, 1965.
Describes in clear, interesting detail the work of the archaeologist in locating
a site, organizing and conducting the excavatlon and studying and-identifying
the find. “2a

Benedrct R. Patterns of Culture Boston: Houghton Mifflin Co., 1934.

AR, Comﬁgxatrve study of different cultures through which “we can see our
socnﬂy transmitted customary behavior set beside that of the other and
strangely different peoples.” *

Brown, L. This Believing World: A Simple Account of the Great ReIrgrons of
- Mankind. New York: Macmillan Company, 1944, .
A popt;fr work on comparative religion. Traces, the growth of religious faith

Y

from eafliest times to the rise and spread of the great religions. Covers avast
field and.is most readable.

Chase, 65 Guide to-Straight T’h.nkmg New York. Harper & Row Publishers, Inc.,
195
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which all are prone, together with their use as propaganda techniques Chase
believes that straight thinking calls for “‘common sense, lmmg up the facts,
"and figuring out what they mean and how best to react to them.”

-Cheney, S. 4 New Worid History of Art. New York. Viking Press, Inc., 1962.
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Driver, H." Indians of North Amenica. Chicago: University of Chrcago Press,

1961. .
* Comprehensive and comparative description and interpretation &f native
, American cultures from the Arctic tp Panama. -

- Halacy, D. Nine Roads to Tomorrow: Dramatic Developments in Saenrrﬁc
Technology. Philadelphia: Macrae Smith Co., 1964.

Easy to read. Covers the laser, comsat, electronic computers, bropower, the
solar battery, ultrasonics, ground-effect machines, and-bionics.
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N.Y.: Doubleday & Co., Inc., 1961.
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culture as various concepts of people’s readiness to act.

Hayakawa, S. I. Symbol, Status, and Personality. New York Harcourt, Brace &
World, inc.; 1963. J
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semantigs, whith helps to make human beings human. &

Hook, L. The Research Paper. Gathering Library Material, Organizing, and .
Preparing the Manuscript. New York: Prentice-Hall, Inc., 1962.

Very practical little booklet. Hfs an index and explains the use of all types of
library tools. Gives many examples.

JacKer, C. Man, Memory, and Machines: An Introduction to Cybernetics New
York. Macmillan Company, 1964.

Interesting treatise covering (1). cyb;nitxcs brains, and computers, and (2)
background of cybernetics and bionics.

Kelly, Frank K. Your Freedoms' The Bill of Rights. New York. G P. Putnam’s
Sons, 1964. Chapter devoted to each article in the B} of Rights. Explains
ongin, growth, and status of each article. llystrated.

McKown, Robin. Seven Famous Trials in History. New Yprk. Vanguard Press,
Inc, 1963. Relates the 4nials of Socrates, Joan of Arc, Galileq, John Zenger,
Robert ?\met Alfred Dreyfus, and the Nazi cnminals at Nuremberg. Shows
the 1ssues 1p question, the lives of the accused, and the penod in which they
lived. Nllustratéd, :

Packard, V. The Hiddén Persuaders. New York: David McKay Co., Inc., 1957. ~
Revelation of influences that change cultural patterns; e.g., advertising, public
re'lauons and the like.

Palmer, G. Quest for the Dead Sea Scrolls. New York. John Day Company,
1965,

Story of the Dead Sea scrolls from their dxscovery in 1947 to their ﬁ,nal
purchase by the Palédstiné Archaeologitat” Museum in the old part of
Jerusalem.

Parker, Donald, Robert M. O'Neul; and Nicholas Econopouly. Civil Liberties
Case Studies and the Law. Bostoq}ﬂﬁoughton Miffhin Cb., 1965. Interesting
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Batterns for Modern Ltvmg Chicago: The Delphian Society, 1958.

Volume thfee of the senes cortains an account of the Sirono lndlans by
Allan R. Holmberg.

Pei, M. Language for Everybody; What It Is and How To Master It. New York:
Devin-Adair Co., 1956.

. Introduction to all -the .languages of the world, past and present, with

-emphasis on the world’s, 100 most important languages. Tells what language -

and spokern torfgue, and how to save time and energy in dearning the most
usefu] foréign languages.

Ruchls, H. Clear Thinking. New York: Harper & Row Publishers, Inc., 1962.
Offers an informal introduction to sound reasoning. Diseusses superstition

is, what p{rt it plays in our everyday lives, how to improve our own written

.
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versus scientific fact, deductlve and 1nductive reasomng,\_\ang;&\e role of
language 1n the reasoning process.

Tappan, Eva M. When Kmights Were Bold. Boston' Houghton leﬂm Co., 1939.

A Illustrated stoties about the days when knighthood was 1n flower.

A Treasury of American Folklore* Stories. Ballads, and Tradinions of the People

. Edited by B. Botkin. New York. Crown Publishers, Inc., 1944.

Underhill, R. First Came the Family. New York William Morrow and Co., 1958.
Emphasizes 1mportance of the family 1n primitive societies and compares
primitive and modern customs.
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- Fiction" _ _ ) 7__; - '
' Berger. Z. Tell Me Another Mormning New York Harper & Row Publishers, lnc
1961.

About a Jewssh gif, sent with heg family toa German concentration camp
dunng World War - She spends about seven years of her hife in different
camps.

’ Bonham, F Durango Street New York .E P:Duttom®&Co . lnc 1965.
Convincing novel of Nfe in an impoverished black ghetto. Rufus Henry, a
sixteen-year-old black \just out of a prison forestry camp on parole, finds 1t
impossible to protect ymself from a gang unless he joins an enemy gang and

- thereby violates his pardje. LI

Canaway, W. Fing the Boy.\New York Viking Press, In¢., 1961. .
Makmg his way alone actoss Africa, a young boy whose parents were kﬂ]eé\
the” Suez bombings en%unters many types of people and ammals. A
revelation of human naturg, types of cultures, and of a boy’s maturing.

Chase. M. The Lovely Ambigon New York W. W. Nortoh & Company, 1960.
Fine, humorous, moving inovel with setting divided between England and
Maine Comparnisons of cujtoms and thé times are delightful

Frank, P. Alas. Babylon Philagelphia- J. B. Lippincott Company, 1959.
Adventure tale of Americdns starting life over from scratch after their town
has narrowly escaped nucldar bombing. Unhurt but threatened from all sides,

. (sgl:ey find themselves back yheretheir pioneer ancestors had been.

den, R. An Episode of Smqrrows. New York. Viking Press, Inc, 1955.

ory of how two Londog slum children make a garden from a packet of
cornflower seeds dropped pn the pavement and how their actions change the
lives of several other persors.

uareschi, G. The Little Warld of Don Camullo Translated from the lta]..m New
. York Farrar, Straus & Girpux. Inc , 1950.
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Hyde, C. Temple of the Winds. Cleveland World Publishing Co., 1965.
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[ 4

. "how Stonehenge was copstructed by prelustoric people. Based on all facts
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Kazan, E. Amenca. Ameniga. New York. Stein & Day, 1962.
A European immugrantftells, 1n an unusual style, of his dramatic experiences
dince coming to the Unlted States at the age of twesty. )
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Paton, A. Cry, the Beloved Country. A Story of Comfort in Desolation. New
York: Charles Scribner's Sons, 1948. -

Unusual, stirring narrative of -a black munister and his problems in South
Africar Has well-sustained - story interest, clearly drawn characters, and
excellent-descriptions.

Rolvaag, O. E Giants in the Earth. A Saga of the Praine. New York* Harper &
Row.Publishers, Inc., 1929. :
Novel dealing with the hardships, both menta] and pl‘ysncal of a small group
of Norwegian farmers from Minnesota who set out in 1873 to settle the
unopened Dakota Temtory

Stewart, M. Airs Above the Ground. New York William Morrow and Co., 1965.
Suspenseful novel set in the remote mountain region of Austrra Plot centers
on a small traveling circus. Book'is rich m cultural comparisons.

Sunetorf, L. White Witch Doctor. Philadelphia Westmunstér Press, 1950.
Interesting autobiographical novel descnibing the adventures of a medical
missionary in the Belgan Congo. Vivid local color and picturesque characters.

Twelve' Angry Men, \n Great Television Plays Edited by, Wilham | Kaufman.
New York Dell Publishung Co., Inc., 1969

Biography | ) 5

Addams, J Twenty Years at Hu11 House New York: Macmillan Company, 1938.
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themselves, Jane Addams became known as ope of the great humanitanans.

Braymer, M. The Walls of Windy Troy A Biography of Heinrich Schliemann.
New York. Harcourt, Brace & World, Inc , 196d ¢
-Schliemann. was the amateur archaeologist who excavated down through
seven cities to prove-that the bottom city was the Troy of Homer’s Jliad and
Odyssey.

Chapman, W. Remember the Wind A Prairie Memozr Phlladelphxa J. B. Lippin-

cott Company, 1965.
An education in praine life and lndlarﬁways was 1n store for the Wiliam
Chapman family when they took charge of an Episcopal school on a
* reservation in South Dakota.
Dao, Chun-yee. Eighth. Moon The Story of a Young Girl’s Life in Communist
China. Xork Harper & Row Publishers, Inc., 196&
Now living in Amenica, the author gives a refreshing, authentic description of
recent Lfe in China based on her own expenences Very important
autobrography. e
Fermi, L. Atpms in the Family. My Life wzth Ennco Fermz Chicago® University
of Chicago Press, Phoentx Books, 1954, i
Wife’s biography of Nobel prize- v\hnmng physicist husband. Rasses from life in

Italy through escape from Mussolini and work’ m the development of the_,

atomic bomb 1n the United States.

. Payne, R. The Three Worlds of Albert Schweltzer Cau\den N.J. Thomas

Nelson & Sons, 1957 .
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American Heritage Book of Indians. New York: Random House, Inc., 1981,

. . Richly illustrated story of the American Indian from prehistoric times to the
present® Organized mostly by regions. Two chapters on the Inca, Maya, and
Aztec and one chapter on the.socml and economic status of ‘the Indian since
1890.

Avety, C. The News Century Classical Handbook. New York: Appleton- -Century:
Crofts, 1962.

Authoritative compendium in the field.

Douglas, William. -Almanac of Liberty. New York: Doubleday & Co., Inc., 1954.
Illustrates problems concerning civil liberties. Uses examples from history.

Evans, B. A Dictionary of Contemporary American Usage. New Yotk: Random

- House, inc., 1957. .
For current English in the United States. Also includes British usage, answers
questions of grammar, word preferences, style, punctuatlon idions, spelling,
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Fowler, H. A Dictionary of Modem English Usage New York. Oxford

‘- . University Press, Inc., 1937.
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Gateway to the Great Books. Edited by R. Hutchins. In ten volumes (‘hlcago
Encyclopaedia Britannica, Inc., 1963. - ‘
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Hamlyn, P. Larous.s‘e "Encyclopedia omy'thology New York: G. P. Putnams
Sons, 1959
Illustrated compendium of world mythology mcludmg prehistoric, Egyptian,
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readable.
The Honzon‘Book of Lost Worlds. New York Harper & Row Publishers;, Inc.,
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Masterpieces of World Philosophy in Summary Form. Edlted by.F. Magll New
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N The Doubleday Pictorial Library of World History. Edited by A. Bullock. New

' . York: Doubleday & C4., Inc., 1962.
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all the continents. Last eight chapters discuss the impact of Europe on‘the
entire world. .
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"1950. Seenes from® the, movre e Oxbow Incident deprctmg what happens
when “justice” 15 carhea,putt rough mob%ctron -

N

Britannica Films. A case study dealihg with a defendant s right to counsel.
The Great Rights, -15 rmn ‘color. New York: Brandon Fiims,.1963. Through
ammatiorr the film shows ‘what could happen if there were no Bill of Rights.
Profiles in Cotirage—George Mdson, two teels, 25 mun."each. New York: I. Q.
\. Filths,.1965. Portrays the efforts of George Mason to have the Bill of Rughts
added to the Constitution. {
Quesr for Freedom, 16 min., color. Los Angeles: Ch'urchrll Films! 1963.
.- Animated film*tracing man’s gyruggle for per;onal and socral ﬁeedom from
. prehistoric times to the present. ~ . EER -2

Nal
\
|

S ‘ ”The Gideon Case. Justice UndeF Law, 23 min., color. Chicago: Encyclopaedia
* »

v e e e S
~

Frlmsmg i
bur National Govemment — The Growth of the Constrtu\ton 58-frmmes, celor.

Chicago: Society for Visual Education, Inc., 1958 Trages the de'velopment of
the Bill of Rrgms from its conception td the present operation. ,
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) " Gifted Education Publications Avalla om e

. LY - 'California State 'Department of E )

-

The following" publlcahons in the gifted educagon se#}es ‘are |
~avaﬂable rom the Stage Departﬂ}ent of Educatlon each at.a*price of ‘
. 65 cents per’vcopy plus sales tax: . .-

. . - .
~ o *

. . L3 .
Cumculum Gl;lde Jor Teaching Gifted Cydren szera?ure n Gi:ages Ong

= . Through Three, ¢1977)* ..

« Curniculum Guide for Teaching Glfled C/n[dren Scien€e Grades Or ‘e
Through Three ( 1977)*

Curriculum Guide for Teaching Gifted Cluldren Science in Gr&des l‘()llr

hrouxh Six (1977)*

ngrtc um Gude for Teaching, GMed Chlldren Social .Sctenc es in Grades 0ne
Through Three (1977)*  * :

Curriculum Guide for Téaching szled Children Social St'zemes n Grades‘ 4
Four, Through Six (1977)* . . - 4 .

Special Programs for Gifted Pupils ¢1 962) ' '

' Teaching Gifted Childeen Art in Grades Four Through Six (1973) \

Teaching ed Students Art n Grades Seven Through Nine (1973)

ng

. ¢ Teaching Gifted Students Art in Grades Ten Through Twelve (1973) —
Teaehing Gifted Children Music in frrade§ One Through S (1977) ~ »
TZachmg szted Students Poreign Language i ‘Grages Ten Through T lve
. (1973). .
Teachmg Gifted Sludenls Socza['éqlences m Grades Selten YM)ugh Nine v
’ (1977)** - & > !
'l . . / , - " \ 4 ' LR
Payment should accomban9 order. Purzhase ‘orders ' without .
. checks are.qccepted from governmental ggencj s in California. ] .
' ‘Orders should be addressedsto -Publi atybng Sales, Califorriia Sate® -7 ]
Dep‘artmem of Educatloﬁ P:0. Box ’71 S ento, CA 530’ - .,
. *Revision of publlc-a,uon ongmally |ssued in 1970 \: g R s ‘
- s **Revision of publicatiog oniginally 1ssugd 1n 1972 . \ * *




